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IMPACT

in the 51 years since Atlantic College was 
founded, the educational world has flattered 
uwC by imitating us. iB programmes now 

reach one million students; schools in my home 
city of Vancouver are almost as diverse in ethnic 
and linguistic make-up as a uwC and everyone 
seems to be doing community service.  

So our challenge, with our teachers in the 
forefront, is to stay ahead, to continue to be 
the pioneers of international education, to be 
sharper than any other organisation in defining 
what the outcomes of an international education 
should be and how to attain that impact.  

it comes down to being explicit about the aims 
we want to achieve and not leaving the means 
of their achievement to chance. For example, i 
am impressed by what Atlantic College is doing 
to bring what are usually called extra-curricular 
activities into the mainstream organisational 
structures of the Colleges so that no one can 
regard them as subsidiary or secondary. 

this edition of united world concentrates on 
impact. we would like to think that uwC has 
an impact on students that lasts a lifetime. 
we try to track the achievements of our alumni 
and take great pride in them. But we can hardly 
wait 40 years to decide whether uwCs helped 
their students to lead good lives before 
adjusting our aim. 

So we tend to focus on what happens 
immediately after students leave us and attach 
perhaps too much importance to where they go 
to university. i hope that we can get better at 
tracking what happens to them after that. 

Many of our students from poor countries secure 
places at universities in rich countries, which is 

fine, but what happens five and ten years later? 
is the key impact of the uwCs to accelerate the 
brain drain of talent from poor to rich countries 
and, if so, are we content with that? 

i have spent the past 13 years in international 
educational development, and while i accept 
that some brain circulation is a good thing, i 
would be ashamed to chair an organisation 
whose overall impact is to strip developing 
countries of their most talented youngsters. 

in my previous contacts with uwC i was 
relatively unaware of the scope of the national 
committees, this remarkable aspect of our 
organisation that gives us a tremendous 
global footprint. How do national committees 
measure their impact? Presumably their first 
requirement is to satisfy the requests from the 
colleges for students from their countries. But 
who are these students?

Most countries are made up of diverse 
ethnicities and religions. ensuring that the 
youngsters sent to uwC reflect this is not 
straightforward. even less straightforward is to 
address the main problem of our age, which is 
the growing gap between rich and poor. How 
do you find youngsters living in poverty who, 
despite the inevitable shortcomings of their 
early education, have the potential to make it 
at a uwC?

it can be done. when i visited Mahindra 
College some years ago, the Head pointed out 
a resource-poor village at the bottom of the 
hill that the College had adopted in a spirit of 
development. My most moving moment at the 
2012 Board meeting at uwC uSA was to meet 
a girl from that village who had just started as a 
student and to all appearances was doing well. 

i was especially proud to learn that, although 
the uwCs are now only a tiny proportion of the 
3,500 iB schools, we play a disproportionate 
role in its development because of the numbers 
of our teachers who act as examiners, workshop 
leaders, curriculum developers and so on. 
Jeffrey Beard, the director-General, remarked 
that the iB thinks of the uwC as its research 
and development arm, citing the new course 
in Global Politics as an example of an initiative 
that came from us.

i have two uwC alumni in my own family, 
which makes me realise that it is impossible 
to generalise about them. in my short time in 
this role i have noticed that heads and others 
often speak of alumni as a problem. they are 
not being negative. what they mean is that 
although alumni are eager to help, schools do 
not know how to best channel their energies. 

Finally, i hope that uwC will examine the 
opportunities for growth and impact offered 
by going online. today’s students like and 
expect to study online and the iB and its 
partner Pamoja have invested $10 million in 
putting a dozen of the diploma courses online 
to high standards of quality. However, the 
iBo has stated that it will not compete with 
its schools by becoming a global online high 
school. the online courses are there for the 
existing iB schools to use. 

this is why i am delighted that uwC 
Maastricht has held a two-day conference with 
representatives from our schools and colleges 
and Pamoja to look at how we can offer more 
languages and yet retain the quality of tuition.

Congratulations go to Sir John Daniel, who was 
recently made an Officer of the Order of Canada.

the Challenge of defining and Measuring impact
Sir John daniel, Chair, international Board
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Welcome to the latest edition of 
United World, which takes ‘impact’ 
as its theme. We look at the impact 
a UWC education has on individuals, 
friends, families and the wider 
world. We also look at how other 
organisations achieve their impact 
and what we can learn from them.
i hope that you will find this 
stimulating and we would welcome 
your feedback on the articles 
themselves and the issues which 
they raise. please contact me at 
communications@uwcio.uwc.org 
My apologies to those of you who 
wrote in previously and received no 
reply. Unbeknown to us there were 
problems with this address. They have 
now been fixed and tested.

We will soon be introducing an 
electronic version of this magazine 
to complement the printed copy. 
readers will need to choose whether 
they want the electronic version, the 
printed one or both if they are to 
receive further copies. if you look on 
the back of the address sheet which 
came with this magazine you will find 
your unique reader code. please go 
to this Url http://extranet.uwc.org/
UWCMagazine/, enter your reader 
code and then choose the version(s) 
of the magazine you wish to receive.

You will be reminded of the need to 
do this in the next edition of United 
World, which is scheduled to come 
out in September 2014. if you wish 
to keep receiving United World, the 
flagship publication for the UWC 
movement, you must follow this 
simple procedure. Should you have 
any queries then please contact me 
at communications@uwcio.uwc.org

Dominic O’Reilly
Director of Communications
UWC International

Illustration and cover illustration: 

Takayo Akiyama
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Milad: we both got here late, 25 days for 
me and 26 or 27 for damir. i was sitting on 
the end of the stairs in the canteen having a 
big culture shock, speaking no word of english 
and my first time away from home when i saw 
damir and we just caught each other’s eye.

Damir: we were the only ones to be sure 
about the two of us and others were away on 
their projects so that brought us together. i told 
Milad to come to Astronomy. i said it would 
be great fun. the truth was i didn’t want to 
be bored alone on the top of a mountain in
the dark. it was so cold that Milad set light 
to some bushes to make a fire. when the 
police turned up they found him bringing 
more wood.

M: what? it was cold. what else was i 
supposed to do?

D: He was always doing stuff to surprise me. 
He would suddenly come out with a big new 
english word and i’d say, ‘dude, you have to 
warn me if you’re going to do that.’ 

M: damir was the only one correcting my 
grammar in english. then the native speakers 
would correct damir and i would laugh.

D: one day he said, ‘dude, watch this,’ walked 
to the end of the road and then without any 
warning, backflipped the whole way back.

M: i’d never talked to a girl before, not once. 
now girls were coming up to me and hugging me.  

D: we were walking round Mostar one day and 
Milad was really quiet. i asked him what was up 
and he said that he wished he’d grown up here.
i was, like, ‘what? wow.’ we have a song 
‘i come from Bosnia, take me to America’ 
because we think our country is so messed 
up because of the war. to hear Milad say he 
wished he came from here made me see and 
appreciate my country in a new way – he 
taught me a lesson about Bosnia.

M: For nearly 20 years in Afghanistan, what 
did i learn? nothing. i came here and saw 
people with knowledge. i thought, ‘why didn’t 

i grow up here?’ it’s not to do with religion 
and Muslims being here; it’s to do with 
opportunity. it’s why i want to go back to 
Afghanistan and change the education there. 
we have 20 minutes per lesson and you have 
the same teacher for Maths, History and 
Biology – how is that possible? School is 
seen as having no point – you should just go 
to work.

D: i learned an Afghan song in Persian (breaks 
into song). From Milad i also learned to be 
persistent. i thought that my country was 
fucked up, then heard about his childhood and 
how he had to escape to Pakistan.

M: i would love for damir to come to Kabul 
and show him our hospitality. we planned a 
trip to Kabul but it would cost $2,000 and the 
visa is a problem.

D: For part of the winter break we stayed 
here (in Mostar). we were the only ones from 
uwC here. i was doing a show with a local 
theatre group and our landlady brought us lots 

For many UWC students, their co-years help them understand the world, 
their family and their own countries. Milad Malekzad from Afghanistan and 
Damir Cobo from Bosnia-Herzegovina, who were at UWC Mostar 2011-2013, 
discuss their friendship.

of food. we lived in tina’s house (Valentina 
Mindolevic, uwC Mostar head) for a bit.  
we’d walk her dog and it was great, well, a 
great way to meet girls.

M: i asked damir (after being at Valentina’s 
house) ‘where can i stay?’ He said ‘let’s go 
home’. when i went to his house i knew that 
he trusted me so i thought i would trust him.

D: now, whenever i go home, my Mum 
gives me food to take back to Milad.

M: i didn’t like the food in the residences 
because i wasn’t used to it. damir’s Mum 
cooked me chicken with spices and it was just 
like back home. His Mum is like my Mum.

D: Before, the Afghan war didn’t touch us. 
now my Mum rings me if she hears about 
a bomb in Kabul and says, ‘is Milad’s 
family oK?’

M: Mum gave me drinking glasses to take 
to damir’s Mum. i didn’t know she’d bought 

were younger. Since i have come to uwC, my 
dad and i have started hanging out much more. 
now i can have a drink, a cigarette and real 
conversations with my dad because of what i 
have learned here at uwC Mostar – we have 
more in common. 

M: Same here. Before coming in Bosnia i didn’t 
see my father much but he is now my friend. 
Because i have been here, now he can tell me 
about what he did and the places he’s been. 

D: i don’t think i’ll ever find another friend like 
Milad – funny, clever and kind. there was some 
mistake over my university scholarship and i 
was really worried that i wouldn’t be able to go. 
Milad said, ‘it will be oK’ but i didn’t listen to 
him. i went back to my room and there 
was a chocolate bar on the table from him 
for me. i feel that, as soon as i met Milad, i 
experienced uwC.

Milad and Damir are now studying in the USA 
at Wartburg College and Bennington College 
respectively

Backflips, families 
and dog walking 

bring late boys together 
in the UWC way 

them. i went to pack my case and she said 
‘i’ve put the present for damir’s Mum in 
it so you’ll have to leave out some of your 
stuff.’ For both of our countries, family and 
hospitality are so important.

D: Both of our dads are soldiers; we didn’t 
see them or speak to them often when we 

‘For both of our countries, 
family and hospitality are 
so important.’
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David: For a father-daughter relationship 
across two cultures, language and differences 
in traditions, humour, attitudes and 
preconceptions pose additional challenges 
to the already-complicated process of 
interacting, bonding with and bringing up 
your offspring. uwC somehow manages to 
combine the best of all cultures and suddenly, 
i’m there, on the girls’ relevance radar, 
not only to give linguistic guidance but also 
as a yardstick to compare with kids from 
far off places.

Carolien: Sacha has totally changed. Belgium 
is really good for primary schools but in the 
secondary system there is no chance for them 
to develop themselves so before uwC i felt we 
were educating her on our own. then, she had 

no opinions; now she’s interested in the news 
and relates it to her fellow students and what 
they’ve told her about where they are from.

Sacha: i feel more grown up when i talk to my 
parents, on the same level. i think for myself 
instead of being told what to think. that 
wouldn’t have happened in Belgium.  

Jessica: At uwC we are encouraged to ask 
questions, at the old school we were made 
to feel ashamed if we asked when we did not 
understand something. i was even given the 
chance to discuss a grade, i argued my point 
and got a 7 instead of a 6 out of 10.

C: in her first year at uwC Sacha came home 
and had to write about world sustainability 

so she started brainstorming with me. we 
weren’t used to that kind of homework. that 
sort of thing makes us take you seriously and 
listen to you.

S: My Belgian school had lots of little groups; 
you couldn’t be yourself and wear what you 
wanted to wear as they’d just laugh at you. it 
was very judgemental.

D: it was a bit like the military! At uwC, the 
children seem to be the leaders.

C: in Belgium you (Sacha) were Class rep but 
no one listened to you and, if you were two 
minutes late, you felt scared. From the first day 
at uwC you felt safe. on the second day you 
said ‘there are no groups.’ 

J: i walked in and felt straight away like i wanted 
to go there, too. i just had a feeling of belonging.

D: it’s clear that uwC people like to be socially 
active, to take positions of responsibility in 
organisations, clubs and companies and so on. 
they have been taught compassion and open 
mindedness. we see this in the development of 
our daughters.

C: the students and teachers respect each 
other. the teachers don’t just tell you what 
the world is, they want to show you. i think 
Peter Howe (uwC Maastricht Head of College) 
and his wife have set the standard for us to 
live up to. 

J: i really enjoy service learning; we helped 
handicapped children at their school by 
playing games with them. then in P.e. we 
had to play a game without using our feet 
so that we could feel like those kids. At the 
other school we would never have done 
that, i learned a lot from it.

S: i was in my own little world in Belgium. i’m 
more appreciative of things since uwC.

J: i can see that you are much nicer. uwC kids 
are more friendly than at my old school – 
all the girls sit together at lunch – and they 
are more open to the world. At uwC you 
can just talk to a boy as a friend. 

D: Four days into uwC Sacha sat down and 
talked with Jessica for an hour. She’d never 
done that before.

C: every day at uwC takes you out of your 
comfort zone. i don’t think you (Sacha) would 
be helping me at the red Cross refugee Centre 
if you hadn’t gone to uwC. 

S: Yes. i went to Adelboden in Switzerland – two 
days in the snow and a seven-day survival tour. 
i got to know the Year 12s and was pushed to 
my limits. i can do anything now. in Belgium you 
have to fit in. At uwC you can be who you want 
to be.

D: now, the girls are much more interested in 
talking to their uK cousins; it makes the whole 
family more complete.

Sacha (15) and Jessica 
(13) ede are students at 
uwC Maastricht. their 
parents Carolien and david 
are dutch and english 
respectively. david came 
to the netherlands in 1992 
and his company develops 
markets for used copiers and 
printers in less developed 
countries. the family lives 
in Belgium, where the girls 
previously went to school. 
they all feel that uwC has 
had a positive social and 
cultural impact on the two 
girls and changed their 
relationships within and 
outside the family.

‘it’s clear that uwC people like to be socially active, to 
take positions of responsibility in organisations, clubs and 
companies and so on. they have been taught compassion 
and open mindedness.’

Family impact
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the educational theory known as the 
Contact Hypothesis was first described  
by psychologist Gordon Allport in  

‘The Nature of Prejudice’ in 1954. the premise  
of the hypothesis is that one of the best  
ways to reduce tensions between conflicting 
groups is to bring them into contact with  
each other. to put it another way, when 
lester B. Pearson, Prime Minster of Canada 
and namesake of Pearson College uwC, was 
awarded the nobel Peace Prize, he asked: 
“How can there be peace without people 
understanding each other, and how can this 
be if they don’t know each other?” 

i’ve observed many international schools 
over the past 25 years as the wife of a 
College director and a parent of uwC 
students. in this time i’ve found myself 
becoming more and more interested in 
trying to understand where the uwC ‘magic’ 
comes from; that defining spark that unites 
us. As a scientist, i wanted to see how the 
uwC mission to make education a force to 
unite people, nations and culture for peace 
and a sustainable future fulfills the conditions 
necessary for successful implementation 
of the Contact Hypothesis. 

Since 1954 there have been many examples of 
programmes and organisations which encourage 
contact between people of different cultures, 
races, socio-economic backgrounds and religions, 
and which are dedicated to peace, intercultural 
cooperation and understanding. in fact, central 
to the iB itself is the mission ‘to develop … 
young people who help to create a better and 
more peaceful world through intercultural 
understanding and respect’.  

the uwC educational model is unique in a few 
respects. Aside from uwCSeA, the majority of 
uwC students are 16-18 years old and attend 
for at least two years. this means they are at an 
age where their preconceptions about the world 
and other cultures are generally yet to be fully 
formed, and they are also living away from their 
home and in the programme for a sufficient time 
to potentially have a lasting impact. Additionally, 
selecting students through national committees 
ensures that diversity and potential conflicts 
between students are intentional, so focus can 
be given to particular tensions in a more mindful 
way than when students attend a local, less 
actively diverse school.

there are four general conditions which are 
required for the Contact Hypothesis to have 
the desired result – that is be most effective at 
reducing prejudice – and all are to be found 
in uwC:

THE ConDiTionS

one:  Students are engaged in a 
collaborative common goal 

that isn’t related to learning to understand 
each other. the common goal can be as simple 
as undertaking CAS activities, or a collaborative 
project within the college. For example, at 
Pearson College uwC, the annual ’one world’ 
celebration of the arts provides this focus. 
Because of protracted periods of time working 
together on these group projects and the various 
leadership opportunities that arise, students 
have multiple opportunities for collaborative 
common goals.

two: potential for acquaintance. 
Contact should permit the 

development of real friendships between 
students of different groups. As mentioned, 
uwC students generally have at least two 
years of intense contact for these relationships 
to develop, which is much more conducive 
to a transformative experience than shorter 
term exposure such as inter-cultural exchange 
programmes. the colleges can make choices 
that strengthen the quality of interactions to 
intensify this condition, for example residential 
colleges with a diverse mix of students sharing 
campus accommodation, and colleges which 
have remote campuses ensure students are 
constantly intermixing.

three: institutional support.  
the organisation itself 

needs to endorse and model the goal of 
understanding each other, and should reinforce 
contact in all aspects of student life. uwC 
values and the common code of conduct 
explicitly reinforce this mission, which serves to 
support this within individual uwC institutions. 
Additionally, the selection of students through 
national committees gives students the 
message that their national identity is valued. 

Four: Groups are seen to have equal 
status. in uwC, the groups range 

from students of different religions, countries, 
ethnic backgrounds and socioeconomic 

backgrounds and more, all of which involve 
different and real conflicts experienced in the 
world. existing inequalities between the groups 
need to be minimized as much as possible, and 
uwC as an organisation makes choices that 
reinforce equal status between groups. these 
include the care many uwC students take to 
avoid unequal displays of wealth, efforts to  
teach dominant language students how it feels 
to be a second language speaker and facilitating 
access to religious services for all groups of 
boarding students. 

Given the presence of all four conditions, 
it is not surprising that research has shown 
that, after two years, the uwC programme 
has led to greater integration between 
students of different backgrounds, and a 
breakdown of prejudice and preconceptions. 
the next step in the research is to determine 
whether the positive outcomes continue 
after graduation throughout life, as well as 
comparing the outcomes of uwC with those 
of shorter programmes. initial findings are 
encouraging. By being truly diverse, uwC 
can ensure students have the skills to allow 
a truly beneficial attitude to diversity and 
understanding to permeate all aspects of their 
lives, both during and after college.
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together. through the 2nd years you can see what is waiting for you and 
you get to know their friends, too.

i am learning a lot from being in this room. i didn’t know about tibet 
until i watched a movie made by Maya’s parents. i had never heard 
anyone extensively explain the israel-Palestine conflict before. i just knew 
‘israel was bad’ and that Palestinians were the victims of the conflict. 

there are no awkward silences in our room. You start off as doha from 
Morocco and after a while no one cares. You get past the passport and 
see the person. it happens naturally. 

i do think, though, that we’re from all over the world but from the same 
middle or upper class. we should take people from both upper class and 
the lowest class because it is often too big a gap for them to get to know 
each other outside uwC.

Classes start at 7.30 so i normally wake up at 7.10. one morning each week 
i do a yoga class at 6 so i try not to wake my roommates when i go. once 

i was chosen to demonstrate a yoga position for two reasons – 
because i couldn’t do it last term but i persevered and now i can 
and also because i was smiling and ‘switched on’. that’s what our 
yoga teacher says, ‘are you switched on?’ that means are you ready 
to learn, physically and mentally. He thinks we should all start 
every day with yoga so we can get the most out of our iB lessons.

 Afterwards, i have to make sure i have breakfast. last year i found 
out that, like my Mum, i’m pre-diabetic and i have to manage it 
by eating at regular intervals. i have two moods: when i have the 
right amount of sugar and when i don’t. i have to have a healthy 
lifestyle, it’s not a choice. often classes go from 10.30 through to 
2 p.m., which makes managing my pre-diabetes difficult – i have to 
make sure i bring a snack with me. 

today we start with Biology. there’s a sign up saying ‘dress code 
for exam – PYJAMAS’. Physics students suit up and fail in style, 
we fail casually. our teacher understands us well. She says, ‘if you 
draw the stomach as a dead end i shall pin your diagram up on the 

students’ notice board with your name on. trust me, you will only 
do it once.’

My Biology classes remind me how much i love science. in Morocco, 
science is seen as more important than the arts and i wanted to be a 
doctor. now i’m thinking about going to a liberal arts college. there are 
so many choices and i have too many interests.

next is english. we were talking about the Chomsky quote 
that ‘Propaganda is to a democracy what the bludgeon is to a 
totalitarian state.’

Morocco is neither democracy nor dictatorship but a mix of both and 
it is full of propaganda – there are always big pictures of the King and a 
day of celebration. 

i realise how ignorant i was before uwC, especially about politics. 
when you’re in a good school and have enough of things, you don’t 
think too much about it. Being here gives you the chance to think and 

LIfe In The dAy of A UWC sTUdenT
doha tazi Hamida, a first-year student from Morocco,
writes about the impact life at uwC Mahindra has had on her

no two days here are the same so it is hard to say what a 
typical one is like. What i can do is give you an example of all 
that i would do if there were such a thing as a ‘typical day’. 

when i applied i liked the values and mission but uwC and its 
effect on my life is much more significant now i’m here. they ask 
you to have a project for your life and i’m thinking about what mine 
should be.

i started in the room next to my current one. the first days were 
horrible because of the monsoon – the room was damp and smelt 
and the conditions made my asthma worse. when i was in my 
room, i just wanted to get out. My Mum and my wada parents got 
me moved. it was the best thing that could have happened. 

i love my three current roommates – nita (ethnic indian from 
london), Karolina (Poland but she’s lived in a lot of countries) and 
Maya (tibetan origins, lives in india). nita is the other 1st year, she’s 
now one of my best friends and we have almost all our classes 

‘Here you have to question everything – even what you question! it used to be about facts, 
now it is about more.’
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get angry about things. Here you have to question everything – even 
what you question! it used to be about facts, now it is about more. 
i understand more about why i’m here and how it allows me to see my 
country differently. i’m reading a book that’s banned in Morocco, i knew 
about it before but never thought about reading it.

After my first term here, i took my camera to places in Casablanca i had 
never seen before. i realised that i had spent my life going to the same 
places. this summer i will backpack around South Morocco for the first 
time. i grew up thinking that western Sahara is part of Morocco but there 
is no real relationship between the two parts so now i want to talk to 
people there and learn. Being at uwC is making me closer to my country. 

next lesson is History and world religions with Sheila, who navigates 
from one concept or religion to another because of the similarities. i chat 
with my roommate about things such as what is Fate in islam. She asked 
how i can believe in something that i cannot explain. it has all got me 
thinking about islam in a way that is not encouraged at home where our 
society doesn’t allow doubts about religion.

in the afternoons there is CAS work. i go to a home in a nearby 
village for local children who are HiV positive. the first few sessions 
that i went there, i didn’t know the kids had HiV. i think that’s 
why i still just think of them as kids and we sing songs and play 
games together. 

it is hard to be close to all. i’m close to one girl, Sushma, she’s now 
my friend and is open and spontaneous with me. last time i went, 
Sushma was crying because the second years were going there for 
the last time. it made me realise that it must be tough for them, 
becoming friends with students who are always going to leave.

i spent Project week with an nGo in Bangalore helping 3 to 8 year 
olds doing training and education. the nGo considered all aspects – 
school, social, lifestyle and psychology – and it made me think about 
starting something like that myself. You’re only here two years but it 
shows what can be done in a short time. there aren’t as many nGos 
in Morocco as in india, where there are lots. they’re not perfect but 
they just get on with trying to make a difference. 

i have two lives – at home and here. i need to talk fairly often with my 
Mum so we Skype. i do the same with my friends and that way you find 
who matters.  

Being disconnected from the family means you will hear about home but 
it’s not the same as living it. My grandmother died while i was in india. 
it made a big difference in the life of the family between when i left and 
when i came back.

i went back to my old school in Casablanca and it is weird to see the life i 
would have had there. i had a ‘good’ education in the context of Morocco 
but it’s just not the same as here. However, i can’t feel superior just 
because i’m at uwC.

i also realise that we have a particular experience of india here on campus. 
we have snakes and leopards coming on to campus and there were serious 
forest fires nearby but we don’t think about danger. 

However, i went to a festival for Siva in Gokarna and was having an 

amazing time there, surrounded by hundreds of people with music and 
fireworks. when we left it was different. it was horrible and frightening. i 
was groped everywhere, i cried and i didn’t know if i was going to get out 
of there. it made me realise that no place is totally safe.

i’m more careful now but i still go out on my own. if i have a free hour i 
will walk down the hill to the village or hitch a lift on a motorbike. 
there’s a little café where they know me well now and i’ll stop off there 
for a wada pav and a cup of tea. Sometimes it’s good to get out of the 
uwC bubble.

After dinner, sometimes there’s a lecture or a Peace & Conflict Studies 
seminar. Sometimes i chill. Sometimes i go out into the bio-reserve with 
ryan, one of the teachers, and some other students to hunt for snakes and 
other wildlife late at night.

Before i did that, i would go crazy if i saw a spider or a bug. now i just say 
‘let it be’. i say that a lot. i think it says a lot about what i’ve learned at 
uwC. You have to know when to fight something and when to let it be.

LIfe In The dAy of A UWC sTUdenT
continued

‘i would go crazy if i saw a spider or a bug. now i just say ‘let it be’. i say that a lot. 
i think it says a lot about what i’ve learned at uwC.’

‘in the afternoons there is CAS work. i go to a home in a nearby village for local children who are 
HiV positive.’
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lucas Haugeberg of Li Po Chun UWC 
shivered as he remembered the moment he 
truly understood what was involved in his 

volunteering in Cambodia with girls who had 
been sold into prostitution.  

“It was in the older girls’ centre, when some of 
them were playing with some balloons and one 
burst. One girl froze then ran away. All of us 
knew something had happened but didn’t know 
what. We found out that, often, when a girl tries 
to escape and is caught she is taken in front of 
the other girls and shot. The bang of the balloon 
bursting brought it up all over again.”

It made the Norwegian student appreciate the 
need for the work he was doing. “Even though 
the girl is out of the situation she is mentally 
so damaged that she will never be completely 
healthy. It showed me the need for something 
to be done.”

The anti-slavery work at Li Po Chun UWC is 
run by teacher Stella McCracken. Her husband 
David was a fellow teacher at the college but 
left to work as Education Officer for Liberty 
Asia, an organisation which works to provide 
new solutions to change the way slavery and 
trafficking is addressed.

“My husband had just finished reading Somaly 
Mam’s autobiography,” said Stella. “She is a 
rescued sex slave from Cambodia who rescued 
girls like her from the brothels they had been 
sold into and set up three centres for them 
through an NGO she created. It was my 
husband who suggested that I take a group of 
students to one of the centres.”

It took a lot of persuasion and determination on 
Stella’s part to achieve the first visit into one of 
the rehabilitation centres in March 2009. She 
faced further obstacles over the years when 
returning but she has now built up mutual trust 
with the centre managers. 

“As a result of the first trip, we set up an anti-
slavery group at the college,” she said, “and it 
has grown in community engagement and the 
knowledge and skills the students gain.”

The anti-slavery group has, on average, 15 
committed students each year. They learn 
about the issue – the causes and effects, its 
complexities, why it keeps growing and what 
actions in which sectors of society are required 
to eradicate it. 

Lucas takes on the story. “We got 13 to 
15 Hong Kong schools together and decided 
to create Students Against Slavery, a youth 
organisation of Liberty Asia, and that started
in January. We share things we’ve learnt in 
our college with other schools in Hong Kong 
and get more common responsibility and 
shared awareness.” 

Between them, the UWC group work with the 
local community in Hong Kong to increase 
awareness and activism on this issue. When 
they are back in their home countries they write 
articles to newspapers and speak to politicians 
and government officials  and go on to set up 
anti-slavery groups in their universities when 
they graduate from UWC. The hope is that they 
form a lifelong commitment to this issue.

The group has gathered together in Li Po Chun’s 
theatre to explain to us how they, as students, 
have helped to work with the wider community. 
It is an emotional session that ends with several 
of them in tears or staring into the mid-distance, 
remembering what they have experienced.

Adam Crittenden, an American student at 
Li Po Chun UWC, described his experience as a 
wake-up call. “You see these girls who would be 
running around smiling and then you realise that 
underneath the smile is a traumatic experience. 
I can’t even imagine how much pain these girls 
had to suffer and they keep moving on with their 
lives and being such amazing people.”

In the centres the UWC students share the girls’ 
lives. They do activities with them – singing, 
dancing, art, English, music and games and, 
according to Stella, physical affection and 
emotional support is key. 

“We give the girls constant hugs and 
unconditional love and this is what they 

Anti-slAvery work brings 
Hong kong students into community 
And outside world Peter Bircak and dominic o’reilly 

report on the impact of a bold initiative 
at li Po Chun uwC 

Students Against Slavery at UWC li po Chun use methods which include drama therapy to help trafficked girls.
 

value the most. The girls teach us in 
equal measures – inspiring us with their 
extraordinary strength and courage, teaching 
us to value family and re-evaluate our lives.”

Cynthia Lee, Li Po Chun UWC student from 
Hong Kong, echoes this. “Seeing all these girls 
that went through so much in their lives, yet 
they are so strong, laughing and giving you 
hugs really makes you want to give them as 
much happiness as you can. It really taught me 
how to learn about other people and how to 
care about the outside world.”

Stella provides support for the students when 
the return from the centres. “They talk to 
each other and support each other during 
the trip and we hold a debrief and reflection 
session every day where everyone shares their 
observations, their thoughts and their feelings. 
When we’re back, the college counsellor holds 
a voluntary session with them.” 

However, what they see, hear and experience 
remains with them. Malika Zekhni from Russia 
said the UWC students complain regularly 
about their parents pushing them to do better 
in academic work but here they met girls who 
had been sold by their parents yet were still 
dreaming of being loved by them. 

She said that, after a drama therapy session 
they did with the girls, “I realised that the 
smiles and laughs, the happiness they were 
trying to share with us, was just for us and 
inside there was so much pain, so much more 
than you could ever imagine. I was holding 
this girl who literally cried for two hours and 
they’ve all stood up and tried to calm each 
other and us because we were also crying. 
They were trying to escape that sadness and 
pain that was presented through that drama, 
just to make us happy. They were trying to 
show they got over it, that they are OK, when 
they are not. It is something I am going to 
remember for the rest of my life.

For more information please visit:
https://www.facebook.com/pages/Liberty-Asia-
Students-Against-Slavery/1401568856742123

“it was in the older girls’ centre, when some of them were playing with some balloons and one 
burst. one girl froze then ran away. All of us knew something had happened but didn’t know 
what. we found out that, often, when a girl tries to escape and is caught she is taken in front 
of the other girls and shot. the bang of the balloon bursting brought it up all over again.”
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improved their quality of life by enabling more 
communication with loved ones who had 
migrated to russia.

Subsequent studies in various countries have 
collected quantitative and qualitative data 
across sectors that people themselves identified 
as important. examples of indicators that the 
Qol Assessment Programme tracks include:

• Households with sufficient basic food
• the ability to visit a health facility 
 when required
• education levels in the population
• Access to telephone communications
• People feeling they can influence leaders 
 on community decisions 
• People feeling they can trust most 
 members of their community
• Perceived top three problems in the 
 community

the mixed methods used in the Qol studies allow 
AKdn to capture the views of different groups on 
what matters to them and the challenges they 
face. AKdn uses the information to inform its 
programme strategies, assess their contribution 
to change over time, and ensure they are targeting 
key issues. For example, in response to the study 
in northern Afghanistan, AKdn has developed 

a food security strategy, prioritised child 
health and nutrition, and identified a need for 
additional work with remote villages.

Studies have been carried out so far in tajikistan, 
Afghanistan, Syria, tanzania, Mozambique 
and Mali. data from future Qol assessments 
will provide a sense of how people’s lives are 
changing over time, as AKdn takes a long-
term view of development, usually working in 
countries over decades.

AKdn understands that, over the long 
term, education in particular is crucial to 
improving quality of life. the Qol studies have 
documented how young people aspire to be 
better educated and see this as a critical way 
to improve their lives. 

like uwC, AKdn is making enormous 
investments in quality education. its education 
initiatives extend from pre-primary to post-
graduate levels and include two universities 
as well as the Aga Khan Academies, which are 
international Baccalaureate schools. 

the Aga Khan Academies, being established in 14 
countries in Africa, South and Central Asia and the 
Middle east, aspire to educate students who will 
become future leaders in their fields and countries 

People will invariably say they want a good 
life for themselves and their families. But 
what constitutes a good life, and how do 

people create one? 

i’ve observed many international schools. 
these questions are of particular interest in 
the developing world where people face great 
constraints to bettering their lives. development 
agencies try to help, but how do they know if 
they are making a positive difference? 

one approach involves looking at ‘quality of 
life’ and trying to define the things that are 
important to people. the notion of quality of 
life has often been tied to economic factors, 
such as income. while having money to meet 
basic needs is essential, the international 

development community – and others – are, to 
an increasing degree, recognising that money 
isn’t everything and that many inter-related 
factors contribute to quality of life.

what are these factors, and how can 
development agencies assess their contribution 
to improving them? Can everything that 
matters to people be counted?

to understand the impact of development 
on people’s quality of life, the Aga Khan 
development network (AKdn) started an 
innovative initiative called the Quality of life 
(Qol) Assessment Programme. 

improving quality of life in the countries where it 
operates is the overall aim of AKdn. recognising 

that successful development requires action 
across the spectrum of people’s lives, AKdn 
works together with partners in multiple sectors, 
including education, health, culture, microfinance, 
rural development, disaster reduction and 
promoting private-sector enterprise. 

taking a broad view, AKdn defines a good quality 
of life as: “A person whose basic needs are met, who 
can act effectively and meaningfully in pursuit of 
his or her goals, and feels satisfied with life.”

this understanding resonates with Amartya Sen’s 
work on capabilities, and recent research on 
well-being and happiness. rather than measure 
‘utilities’, as economists tend to do, the focus 
should be on people’s capabilities – what they are 
able to do and achieve in their lives. in this view, 
people’s own perceptions of their resources and 
conditions become important in assessing their 
quality of life.

in exploratory studies, AKdn learned that in 
tajikistan, while income was very important, 
people emphasised health, education, peace and 
understanding in the family and community. 
Parents talked about how mobile phones had 

Looking Beyond the Numbers
The Aga Khan Academies, which have similar objectives to UWC, 
measure their impact on people’s quality of life 

‘People’s own perceptions 
of their resources and 
conditions are important 
in assessing quality of life.’

with strong values, a good understanding of 
quality of life issues and practical skills for taking 
action. over time, the aim is for Academies’ 
graduates to positively influence their societies, 
creating enabling environments that allow 
people’s quality of life to improve.

And, like uwC’s vision, AKdn’s hope is that this 
will lead to a more peaceful and sustainable 
future for all.

For more information on AKDN, please visit 
www.akdn.org.

Exploratory quality of life studies in Tajikistan helped identify areas that 
people themselves felt were important, including ‘Voice and representation’ and 
‘Social and Cultural life’.

AKDn works in poor and often remote areas, for example the Mopti region of Mali, 
combining interventions across many sectors to improve quality of life.

The Aga Khan Academies aim to 
educate future leaders who have a good 
understanding of quality of life issues as 
well as skills for taking action.
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For the past decade, the international School 
of Brussels (iSB) has been including students 
with a wide range of learning differences 

in all aspects of school life, a practice driven by 
our simple mission: everyone included, everyone 
Challenged, everyone Successful. 

At iSB we define inclusion as: successfully 
serving a managed number of students 
representing the full range of learning 
differences: mild, moderate and intensive needs, 
and the exceptionally able.

that ‘managed number’ is set at a ceiling of 15 
per cent of the student population with mild to 
moderate needs, and 1 per cent with intensive 
needs. these numbers represent, approximately, 
the percentages found in any mainstream 
population. we believe we should reflect society 
with all its diversity, rather than create exclusive 
bubbles inhabited by academic high performers. 
we would fail to meet our mission if we let one 

of the elements dominate at the expense of 
the others.

Put simply, the mildest levels of need are met 
predominantly by flexible in-class and pull-out 
support, the moderate levels predominantly by 
flexible variations on the theme of co-teaching 
and the intensive levels by flexible use of self-
contained classes embedded in the daily culture 
of our school divisions. 

we have added a range of additional support 
services, such as occupational therapy and 
Speech and language therapy, which are often 
supplied by external partners. little is left to 
chance, although we are constantly learning, 
frequently from well-intentioned errors.

we have overcome every obstacle through 
flexibility, imagination and determination and 
finding the will was the key. we had to move 
from, ‘we cannot and should not serve these 

students’ to ‘we should and we can’. we came 
to understand that ‘ready, fire, aim’ was a key 
strategy – get going and see what we could 
achieve, then fine-tune.

People often use statistics the way a drunkard 
uses a lamppost: ‘more for support than 
illumination’. we had to find what the data 
were really telling us as several trustees asked 
whether our inclusive policies were ‘lowering 
our iB averages’. 

our answer was, ’Yes, of course’. we believe in 
‘everyone challenged’, and encourage all students 
with a chance of success to take the iB diploma.  
the chances are, therefore, that we will have 
lower average scores than a school that is highly 
selective either at the point of school intake or 
iB intake. we will also have a high percentage 
of students who are as successful as they can 
possibly be, leaving our school with a full iB 
diploma or with iB Certificates. Some students 

Amy is an 8-year-old uwC Maastricht Primary 
school student. Always a capable child and 
fluent in two languages through her Anglo-
dutch parents, Amy had recognized something 
strange in her learning journey; she didn’t like 
reading. this was unusual for such an upbeat 
child who is so creative, communicative and 
technologically able. Her parents had also 
noticed this and financed a formal assessment.  
the outcome: dyslexia.

the naming of her learning disability freed Amy 
to share with those closest to her the reason 
why she didn’t like reading. Amy wrote and 
illustrated a book, about a character called lexi 
who shares her experiences, to show everyone 
why and how she couldn’t do some things as 
easily as the other children. in producing this 
book, Amy had acknowledged and accepted the 
fact that she was indeed different.

As Amy learned more about her differences, 
she continued to communicate openly with her 
peers, some of whom in the past had ridiculed her 
for not being able to do what they could do. 
But now, it was different. the children in her class 
were offering to assist her when needed, knowing 
that they might be better able in one area, and 
sharing their talents to support her as a fellow 
classmate and friend.

today, Amy continues to strive for excellence, 
with better than average results in the mainstream 
classroom. She has been on an inter-school 
technological project team to offer her advice 
regarding specific iPad apps that can assist her 
and other children in their learning. Amy is a 
natural leader, strong and determined to be 
successful. She is also unassuming and willing 
to be vulnerable. in doing so, she has taught 
everyone around her so much; including me.

if this example of the integration of children with 
learning disabilities at uwC Maastricht does not 
emulate the mission, vision, and values of who we 
are as a community, i don’t know what would. 
Amy has promoted inter-cultural understanding 
through her book.  

She has helped others to recognize that 
differences are to be celebrated and embraced, 
using herself through action and personal 
example. She takes her learning seriously, 
respecting others, and most of all, 
respecting herself.  

this sense of idealism that Amy exudes is to 
be revered. i have no doubt that she will 
continue to grow and mature into a brilliant 
young woman, full of promise. Such is the 
experience of young children with learning 
disabilities at uwC Maastricht.

Janet DesJardins is currently Director 
of Studies at UWC Maastricht 
Preschool & Primary.  

might not have enjoyed that opportunity in a 
less-inclusive school.

we wanted to investigate to what extent 
students with a record of high academic 
performance were being hindered by our 
inclusive practices, and to be clear on the 
performance levels of our iB students with 
diagnosed learning disabilities. 

122 students sat iB examinations at iSB in 
the May 2012 examination session, including 
93 full international Baccalaureate diploma 
Candidates. of the diploma candidates, 
approximately 10 per cent had diagnosed 
special educational needs.

38 the average score of academically high 
achieving students who would have 

been able to take the iB in a ‘selective school’. 

34 the average score, including all students 
encouraged to meet the challenge of 

the full diploma. 

97%the iB diploma or Certificate pass 
rate for students with a diagnosed 

learning disability.

this numerical evidence helped to show that 
we were achieving ‘everyone successful’, without 
compromising the success of anyone. it was 
also clear that creating and sustaining a fully-
inclusive school is perhaps the achievement 
of which the Board and leadership could be 
most proud.

to all of us, promoting success for every 
student was far more important than 
promoting iSB through artificially-managed 
average scores; it is more important that we 
don’t exclude perfectly-capable students from 
receiving the same high-quality education 
and opportunities.

these days, the impact of inclusion is apparent 
everywhere. Student diversity has made us 
a more humane school .this is reflected in a 
multitude of policies, practices and cultural 
norms. it has also made us a smarter school. 
rising to the greater challenge of meeting more 
diverse needs has raised our overall game, 
making us smarter thinkers, smarter problem-
solvers and, critically, smarter teachers. in the 
end, inclusion has made us a better school, in all 
senses of the word.

Kevin Bartlett is Director at the International 
School of Brussels, Belgium.

Included, challenged, 
successful

Amy 
and 
Lexi

Amy drew this picture of lexi as part of 
the book she wrote.

Students with learning difficulties are an 
integral part of the international School 
of Brussels.

97% the iB diploma or Certificate pass rate for students with a diagnosed 
learning disability.
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being average’ will in some way doom 
children to a life that will fall far short of what 
we want for them.

the times article struck home and i was 
reminded – somewhat uncomfortably – of an 
incident after securing what i thought was an 
outstanding graduation speaker at my former 
school. the person in question was a world-
famous climber, who had both saved lives 
and been saved by others, and who had made 
numerous first ascents of mountains across the 
globe. in a moment of hubris i made a comment 
to a colleague to the effect that the speaker 
moved the school’s graduation ceremony 
away from the normal, boring, middle-aged 
businessman or woman. Back came the reply, 
what a shame for Mr or Mrs Middle-Aged. 
they were probably just wasting their time 
being decent people, supportive partners 
and loving parents, instead of being heroes, 
out to change the world.

A quick scan of school websites brings 
a realisation that, increasingly, the 
mission statements of many schools 

are almost identical. the words may be in a 
different order but they are essentially the 
same. everybody seems to be offering an 
education that is ‘holistic’, ‘mission-driven, 
‘challenging’, ‘balanced’, ‘global’ and which 
promotes the crucial ‘21st century skills’.  
leadership is another such word and countless 
schools now seem to be suggesting that they 
are churning out future leaders by the dozen.  
 
i am left wondering how the uwC schools  
and colleges find their place among these 
schools. More significantly, i am left wondering 
what a world populated by so many leaders 
will look like, particularly because the image  
of leadership conveyed is often that of  
an individual in a position of responsibility  
making important decisions. not everyone  
can be in charge. 
 
Some months ago a parent sent me an article 
from the new York times in which the author 
asked if there was any room for the ordinary 
any more. was there a place for the child or 
teenager (or adult) who enjoys a basketball 
game but is far from olympic material; who 
plays the violin but not to concert standard; 
who will be a good, decent citizen but won’t 
be a world leader? She went on to quote 
Brené Brown, a research professor at the 
university of Houston Graduate School of 
Social work and author of the book The Gifts of 
Imperfection who wrote that, “in this world, 
an ordinary life has become synonymous with 
a meaningless life.”

Madeline levine, an American psychologist, 
wrote that she was once scheduled to give a 
talk about parenting the average child at a 
school in California. Although she usually 
commanded large audiences, not one person 
showed up. “Apparently no one in the county 
has an average child,” said levine. All too 
often, the rhetoric of success is defined by 
accolades and the extraordinary. As a result, 
parents are increasingly anxious that there 
just isn’t going to be enough room for even
the straight-A, piano-playing, hard working 
child. Going to a lesser university or ‘just 

nor had they necessarily had a more beneficial 
effect on society.

the modern understanding of leadership is 
increasingly about the use of influence rather 
than positional power. leaders are now said to 
lead by mobilising people around a compelling 
vision of the future, and by inspiring them to 
realise that vision. they show people what is 
possible; they energise them and give them a 
sense of purpose. they also leave them with a 
deeply seated sense of accomplishment when the 
work is done. though position is important – it 
gives access to information and resources that 
otherwise can make a particular task far more 
difficult to achieve – it is not essential. the best 
leaders act as teachers, mentors, and role models 
regardless of what it says on their nameplate.   
they accomplish the most important parts of 
their work collaborating with others to gain 
support and cooperation, in order to drive 
strategy and accomplish goals. 

thought about in this way we can all be leaders.  
ordinary people leading ordinary lives can 
produce extraordinary results, if the weight and 
focus of that group is sufficient. i suspect that 
hundreds or thousands of people taking informed 
and compassionate decisions can have a more 
lasting affect on history than the words 
or actions of a single individual, even though 
these decisions, these “unhistoric acts” in 
George elliot’s words, are made by a “number 
who lived faithfully a hidden life, and rest in 
unvisited tombs.”   

Clearly i hope that the uwC schools and  
colleges will help to produce extraordinary 
people; people who will take an issue by the horns 
and shake up the world. However, i also hope 
that those same schools and colleges will help to 
produce a far greater number of nurses, carers  
in old people’s homes, loving parents and 
supportive friends who recognise that their 
collective actions can have as great and long-
lasting an effect on the world. if the uwC 
movement is to “unite peoples nations and 
cultures for peace and a sustainable future”, it is 
likely that we will do it by ensuring that all our 
students recognise that everyday leaders living 
ordinary lives, making small changes faithfully,  
can have an extraordinary impact.

‘All too often, the rhetoric 
of success is defined 
by accolades and the 
extraordinary.’

Does the world really 
need more leaders?

i don’t by any means wish to devalue the 
extraordinary. the world needs extraordinary 
individuals to act as agents for change – polar 
explorers like tim Jarvis (uwCSeA 1984) to 
shake us from our apathy about global warming; 
astronauts like Aki Hoshide (uwCSeA) to test 
the limits of human creativity; paralympians 
like Stephen Miller to challenge our views about 
disability; young people like Malala Yousafzai, the 
Pakistani campaigner, to force us to confront the 
realities of inequality and discrimination, despite 
the personal dangers she faces. the world also 
needs inspirational leaders who will bring about 
greater stability, peace and understanding. But 
i do think that it is wrong to imagine that only 
extraordinary people can bring about change, and 
to confuse the words ‘ordinary’ and ‘normal’ with 
‘insufficient’ or ‘impotent’. My mountain climber 
did not necessarily have more to say that was 
worth listening to than Mr or Mrs Middle-Aged, 

Frazer Cairns, Head of Campus - dover at uwC South east Asia, asks if the world 
really needs more heroes.

Ill
us

tr
at

io
n:

 Ta
ka

yo
 A

ki
ya

m
a



22 23

I believe in fate, but also that we can help 
determine our own fate. Was it always 
written that I would get to attend UWC 

Atlantic College (AC) or did circumstance and 
characters pull on the strings of destiny?  
Maybe both. But whatever happened I know 
that I was meant to be there. And that it 
changed my life and how I carry out my life. 
I am sure that is the case for many alumni 
reading this who will identify with how you 
can ever explain to non-alumni the impact  
that UWC had on your life.

We all have our unique journey which brought 
us to the AC family and where we have 
journeyed since. Here is a ‘cut a long story 
short’ version of mine.

I won a full scholarship to AC, including 
hardship funding for pocket money. I grew up 
going to local state schools in Cardiff (Wales). 
My father was Welsh and my mother was 
Czech who spoke to us in Czech at home so 
I was brought up bilingual. My father was 
not a very nice person, he was violent and
left when I was 10. We didn’t see him after
that and he never contributed financially. 
My Mum died of cancer and we were left on 
our own as we were not in contact with the 
Welsh side of the family. 

At the time my Mum died, my older sister was 
17, I was 15 and my younger sister was 10. My 
older sister got a Residency Order over the two 
of us so effectively we went to court and gained 
custody of ourselves. Being three girls on our 
own we had to move out of the family home 
and into housing association accommodation. 

When my Mum was dying she made Joy, a 
friend of hers from university, promise that she 
would make me apply to AC. My Mum told her 
‘Karina won’t want to but you must make her.’ 

Joy’s father had taught with the legendary 
Alan Hall years before, so there was a bit of a 
connection there, but otherwise Mum had never 
mentioned to me that this was her plan for me. 
Joy came to visit us from Reading shortly after 
Mum died, sat me down at the kitchen table, 
and instructed me to fill in the application 
form for AC. I refused and she said she was not 
leaving until I had done it. The few hours that 
followed were tense but I finally filled it out, 
got invited to the selection weekend and then 

got awarded the full scholarship. I guess Mum 
knew me better than me. 

I started AC in 1994 in Ripley-Tice House. My 
house parents were Alan and Fiona Ripley who, 
quite simply, are heroes. Alan took me under 
his wing; he was quite a strong character who 
we all respected, and were slightly scared of, 
and he didn’t take any rubbish from me. Alan 
made sure I toed the line and, whilst treating 
me as a grown up, gave me the strength, 
courage and discipline that a slightly off the 
rails teenager needed. 

At my previous school I had felt like the 
problem child as my parents had separated, 
mum had died, and I hadn’t really attended 
school in my last year as I was more 
concerned with hanging out at the beach 
while my boyfriend surfed. At AC there 
were clearly other students with way more 
colourful backgrounds than me. Alan and 
Fiona kept me in line and gave me a surrogate 
family environment; without what they 
did for me, I wouldn’t be where I am now – 
they know that. House parents are the gold 
stitching in the AC patchwork quilt.

So coming from my background, which had 
seemed too unusual at my school in Cardiff, 
did I fit in? During my AC generation there 
were many rules regarding no ostentatious 
displays of wealth or privilege. I wasn’t 
allowed to go home at weekends because the 
overseas students could not, so why should 
I? (Fine by me!). Kettles (of all things) were 
considered an ostentatious display of wealth. 
If I remember rightly only four students at the 
time had their own laptops and so could only 
use them in their room.  

We didn’t really know who was rich or poor 
because these rules were strictly adhered to 
so there wasn’t a rich-poor divide and, as it 
was pre-mobile technology, no real division 

on who had the coolest gadgets/phones etc. 
Students didn’t really need much money 
to get through the term’s activities and 
there were no real fashion issues as people 
generally wore an AC sweater and jeans. I 
wonder if that has changed as people are 
more into brands these days?

I think UWC helped us all to balance 
everything. AC had the ethos of ‘we’re all 
equal’ and it’s what you contribute that 
matters, not how posh your phone or 
trainers are. I think the question is more 
relevant today than when we were there.  

Making friends with people from around 
the world definitely opened my eyes. 
I had realised that small town Cardiff life 
was a world apart and having new cultural 
experiences inspired me to want to know 
more, to see more, do more, give back and 
most importantly make the world a smaller 
place. I now had best friends for life from 
Venezuela, Norway and umpteen other 
countries. Friends that influence you and 
generate new passions in you, and lead
you to visit places where you can take on 
new experiences and add all of that to the 
melting pot of your life. 

From those wonderful characters that 
opened our minds at UWC we go forward 
and open our eyes to the world around us. 
Open to new experiences and opportunities 
that will change our fate. That creates a new 
road we might not have travelled and the 
drive to do more for the world.

I am really proud of where I am now and of 
being elected to the world’s oldest political 
institution where I represent one of the 
world’s greatest and most diverse cities.

I think my Mum saw I had that energy in my 
character and AC helped to channel it in the 
right way.

Born 25th December 1977, St David’s 
Hospital Cardiff. Half Welsh, half Czech.

Attended llandaff City Church in Wales 
primary School and The Bishop of llandaff 
High School.

Class of ’94-’96 Atlantic College, ripley-
Tice House, lifeguard instructor, Aerobics 
instructor.

The Victoria University of Manchester, 
Class of 2001 with one year in Chile.

Joined Accenture 2001 and progressed to 
Senior Manager in Communications and 
Change Management. led the Change 
Management practise for Argentina.

Director of Carnival de Cuba londres – 
a music festival on london’s Southbank 
(86,000 people attended).

Director of ron Caney UK – importing rum 
and coffee from Havana to london

Director of rugby For Heroes – A charity 
getting the rugby community behind the 
Military Community.

publicly elected to be a Member of The 
Court of Common Council for The City 
of london – passing laws for the City of 
london, representing UK plc and the City 
of london ambassadorially.

A journey 
from CArdiff 
to the 
ChAmbers 
of the City 
of London, 
viA uWC
Karina Dostalova on the impact 
that UWC Atlantic College had 
upon her

‘without what they did 
for me, i wouldn’t be 
where i am now – they 
know that. House parents 
are the gold stitching in 
the AC patchwork quilt ’.

Cv

‘Having new cultural 
experiences inspired me 
to want to know more, 
to see more, do more, 
give back and most 
importantly make the 
world a smaller place’.

Karina and Desmond Tutu

The Guildhall in the City of 
london where Karina is a Member 
of the Court of Common Council. 
right: Karina as a lifeguard at 
UWC Atlantic College
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Gender inequality in education 
is consistently at the fore in 
international reports on development. 

According to international women’s rights 
charity Plan, 65 million girls around the  
world are not in education 1. Provision of 
a basic education to girls has a knock on 
effect on all areas of society, including 
improvements to the economy 2 and  
reduction of infant mortality 3. 

At UWC we have a diverse range of students 
from a variety of backgrounds, both boys and 
girls, and provide a first-class education for 
many children who would not ordinarily have 
such an opportunity. We also have a majority 
of female students. 

But co-education on its own isn’t enough to 
change attitudes towards gender in the wider 
world. If it were, then so-called ‘developed’ 
countries such as the UK would not still have 
such a gender bias. We need to engage directly 
with the issue in college life and in 
the classroom. 

At UWC South East Asia (UWCSEA), Engage 
Education – an Australia-based education 
group – visits female students in Year 7 as part 
of their Personal Social Education programme. 
The students learn about feminism and issues 
affected by gender inequality such as violence, 
politics and the glass ceiling. The reaction 
from the girls is, they say, amazing. Danni, 
from Engage Education says that, “Girls are 
invariably shocked and outraged at some of 
the statistics I share and are soon questioning 
what they too can do to rectify things.” 

It’s wonderful that we are teaching our girls 
about these issues, and that UWCSEA is 
pioneering an engaged and relevant course 
about women’s rights. It is also vitally 
important that we show our students 
what feminism and gender equality mean 
in practice. However, while girls-only 
empowerment groups are excellent, they only 
paint half the picture. In fact, only teaching 
girls about their rights could be likened to 
educating a minority ethnic group on why 
they shouldn’t be discriminated against by 
wider society but not educating the rest of 
that society. 

Monica Ballesteros is an alumna of UWC 
Atlantic College who set up a feminist 

discussion group with some friends in her 
second year of study there. She said, “I 
remember it being a great space where I 
started learning some basic concepts and 
discussing topics that I found interesting”. 
She went on to say, however, that “the people 
that took part were already interested in 
the topic and understood the importance of 
gender issues. The activity had no particular 
faculty support or guidance and I think in 
general it was seen (particularly by our peers) 
as a bit of a joke.”

In a recent article in The Guardian newspaper, 
Kerry Smith, head of advocacy at Plan UK said 
that “Any programme aimed at advancing 
girls’ empowerment must work with men and 
boys to provide an enabling environment. 
That means building the capacity and 
understanding of men and boys about the 
importance of girls’ rights and what they can 
do about it too.”4 The only way that we can 
change the global impact gender inequality 
has is by directly addressing all members of 
society, and that very much includes men. 

Andrew Mahlstedt was Director of Creativity, 
Action, Service (CAS) at UWC Mahindra 
College, and now teaches History and 
Anthropology at UWC Mostar. Andrew 
understands the importance of engaging 
with gender inequality within college life. He 
talked to me about a CAS project at Mahindra, 
where the students undertook a project to 
mobilise women:

“For several years our students went to 
work with women who were survivors of the 
Gujarat riots. The first year, our project was to 
teach the women how to ride bicycles. When 
the students first told me about the project I 
remember thinking, ‘Huh. Ride bicycles. Cool, 
but so what?’” 

As the students went on to describe the 
project in greater details, the knock-on effects 
of this simple task became apparent.

“A woman can only walk a certain distance 
and wearing a sari can make it very hard 
to ride a bicycle. Additionally, motorized 

transport requires a driver (usually a man), 
and money, which they usually don’t have. 
Teaching a woman to ride a bicycle, providing 
a woman’s bicycle that allows her to ride in 
a sari and helping her to learn the tricks of 
tying the sari up so she can ride in it enhances 
her capacity to travel distances she could 
only rarely travel before. It’s fundamentally 
independent and so deeply empowering and 
helped the male students to understand the 
challenges women faced.”
 
With the digital age, gender inequality is 
apparent on new platforms. Social media 
sites such as Facebook and Twitter have 
become a fundamental part of most young 
people’s lives and has opened up instant lines 
of communication that were unthinkable 
30 years ago. This new way of sharing 
information has brought with it new problems. 
Last year, feminist Caroline Criado-Perez led 
a campaign to have a woman represented on 
British bank notes, as a result of which she 
received numerous threats of murder and rape 
on social networking site Twitter. We need to 
be educating our students that if they openly 
stand out against gender inequality they are 
likely to face derision and even abuse and 
equip them to respond to this, in the same 
way as we teach them to engage with other 
global conflicts.

UWC students study issues such as world 
conflicts in great detail, and gender issues 
should be just as firmly rooted in the culture 
and curriculum of the schools and colleges. 
Monica commented, “I’m surprised that 
despite Atlantic College’s focus on social 
justice, there weren’t more intentional efforts 
to embrace gender as a major aspect of the 
college’s academic and social approach.” 

UWC’s mission can’t be fulfilled without 
addressing this most basic and long-lasting 
of inequalities. Gender equality should be 
discussed with our male students as much 
– if not more – as with our female students, 
particularly those who come from cultures 
where inequality is particularly pronounced. 
After all, engaging with conflicts is what 
makes a UWC education so special. 

Kirsty Mitchell on why co-education 
isn’t enoughGender, inequality, education

1  http://plan-international.org/girls/girl-facts-sources.php?lang=en#7

2  http://plan-international.org/girls/girl-facts-sources.php?lang=en#12

3  http://plan-international.org/girls/girl-facts-sources.php?lang=en#12

4  http://www.theguardian.com/global-development-professionals-network/2013/oct/29/girl-centred-advocacy-best-bits-live-chat
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in the united Kingdom, seven per cent 
of children attend fee-paying schools. 
they are 55 times more likely to go on to 

oxford or Cambridge and 22 times more 
likely to go to a top-ranked international 
university than their less-wealthy peers. 
the seven per cent make up 35 per cent 
of the uK’s Members of Parliament, 
more than half of its doctors and leading 
news journalists and 70 per cent of its 
High Court judges. At the 2012 london 
olympics, they made up 37 per cent of 
team GB’s 29 gold medallists.

A report for uneSCo found that 16-year-
olds who receive free school meals in the 
uK (commonly used as an indicator of 
disadvantage) are nearly four times more 
likely to drop out of education or training, 
and to be unemployed by the age of 19. 
even a year of non-engagement before the 
age of 21 makes long-term unemployment 
much more likely, bringing with it poverty, 
poor health, vulnerability to criminal 

activity and social isolation. All of these have 
significant social and economic costs.

why does this matter? Apart from plain old 
social justice and equal opportunities for all, 
it matters because where we study – and the 
relationships we build at school and university 
– so clearly determine our careers and future 
life chances. 

this is because poverty predicts educational 
outcomes but not stupidity. recent research 
indicates that if two students, one wealthy 
with higher grades, and one poor with lower 
grades, start the same degree course at 
the same time, they will perform equally 
well. So it isn’t the case that a few beneficent 
universities are sacrificing their results 
for the sake of ‘changing the lives’ of 
‘disadvantaged’ students. 

in any case, ‘disadvantage’ isn’t just about 
financial resources; poverty of outlook and 
limited range of interests can stem from 

formative years spent surrounded and influenced 
by just one ‘type’ of person. whether from a 
poor inner-city estate or a wealthy suburb, a 
circle of friends and acquaintances composed 
solely of ‘people like us’ would deprive anyone 
of the stimulation they need to become well-
rounded, interesting and compassionate adults 
who are able to make positive contributions to 
their whole community and society, not just the 
small part to which they feel they belong.

the responsibility to ensure fair access and 
integration lies with our educational institutions 
and, if we aren’t drawing people in, from all 
backgrounds, it’s a huge loss. it shows that 
supporting people from poor backgrounds to 
apply for, and make a home in uwC’s schools 
and colleges isn’t just being kind or charitable; 
it’s ensuring that the student body benefits 
from the richest possible mix of experiences 
and world views. 

with its international programmes, commitment to 
deliberate diversity and high standing, uwC 

is in a unique position to enrich the experience 
of its current students, and to include those who 
would otherwise drop out and remain in poverty, 
by taking serious steps to recruit and retain 
children from poorer communities.  

when uwC started in 1962, bringing together 
different nationalities was the greatest 
need. Globalisation – including electronic 
communications and the speed and ease of 
modern travel – has, i would suggest, changed 
that. wealthy young people from around the 
world often have far more in common than 
with their poor contemporaries from their own 
country. doing something about this would 
be, to refer to the uwC values, transformative. 
there are, however, plenty of challenges.

the average salary for people working in the 
uK is £26,600 but a quarter of households 
have a total income of less than £16,000. we 
could assume, therefore, that an ‘average’ 
two-parent, two-child family has a total 
household income of £53,200, which is 
barely more than the annual cost of sending 
one child to uwC Atlantic College (£49,000). 
in Canada, the average household income 
is CAd$58,880, and the annual cost of 
attending Pearson College is $40,000.

i understand that 60 per cent of uwC 
students receive some form of scholarship, 
whether partial or full. while this must be 
one of the highest percentages of any school 
or group of schools in the world, for many 
of those i meet through my work only a 
scholarship that covered 100 per cent of the 
fees, travel, insurance and so on would make 
it possible for them to attend uwC. 

Furthermore, looking at uwC’s own recent 
diversity survey of its student body, 66 per 
cent heard about the organisation from 
friends, parents or other family. Something 
isn’t working if this many students are 
recruited by people who are exactly like 
them. that might create the idea that uwC 
is full of ‘people like us’, and if you’re not 

Kate Long of the Peabody Trust on why scholarships transform lives

opportunity
ending poverty of

like them then you don’t belong. one in 
four london children live in poverty: for 
a significant proportion of them, the only 
people they know who have completed 
post-16 education are their teachers and 
doctors. How will they hear about uwC if 
word of mouth isn’t an option?

there are ways to overcome this, 
which include expanding the alumni 
outreach programme to a wider range
of schools, asking national committees 
to work in partnership with charitable 
organisations who have direct links with 
poor communities or successfully 
fundraising for more scholarships. 

Kate Long is Senior Grant-Giving Bodies 
Manager at Peabody Trust, one of the
UK’s biggest housing associations and 
regeneration agencies

‘the responsibility to 
ensure fair access and 
integration lies with our 
educational institutions 
and if we aren’t drawing 
people in from all 
backgrounds, it’s a 
huge loss.’M
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‘‘where we study – and the relationships we build at school 
and university – so clearly determine our careers and future 
life chances. Poverty predicts educational outcomes but 
not stupidity.”

ChALLenge


